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FOREWORD 
Stephen D. Thompson 
Maine Occupation Information Coordinating Committee 
The two reports contained in this monograph represent a significant study of educators in 
the State of Maine. Well over two hundred educators completed and returned assessments. Based 
on experience in educational research and nearly two decades of working with Maine educators, 
these results are viewed as representative of the current state of affairs in school districts 
throughout Maine. Such information is useful to the missions of the Maine Development 
Foundation's Aspirations Program, and the Maine Occupational Information Coordinating 
Committee. The Aspirations Program provides direct-service programming to learners in addition 
to in service training pertaining to the heightening of aspirations of Maine youth. Similarly, the 
MOICC is the state agency charged with gathering, managing, and disseminating occupational and 
career information for Maine youth and adults in career transition. 
All participants in this process are to be congratulated. Due to their efforts the 
implementation of the School-to-Work system in Maine will be accomplished more readily. The 
reports that have been prepared outline the training needs of educational professionals which is a 
major step to ensuring program success. The work that has gone into the survey, writing and 
dissemination of this information will contribute to meaningful and relevant training. The final 
outcome, after all, is to assist in the education and development of Maine youth as they move from 
schooling into the world of work. 
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Introduction To The First Report 
This report is a summary of results and findings obtained in a survey of educators 
throughout the State of Maine in the fall of 1995. The survey, a copy of which is found in 
Appendix I, was conducted to gain a greater understanding of the current status of personal skills, 
knowledge, and abilities of educational personnel to implement Maine's School-To-Work (STW) 
system as well as information on school programs and policies that will support the implementation 
of the STW system. Several tables have been developed and are included in the text to assist the 
reader in understanding the results. At the end of this document . are several appendices that 
provide more in-depth tabling of the survey outcomes. 
A summary of the Career Opportunities 2000 (C02) and STW system as it has been 
articulated for the State of Maine forms the first section of this report. The body of the report 
describes the survey results, and closes with a discussion of the findings, including eight 
recommendations for action. 
The author wishes to thank staff of the Maine Development Foundation for performing the 
data input, Stephen Thompson for writing programming to analyze the survey results, Leanne 
Greeley Bond for review of rough drafts, and Susan Wishkoski for editorial assistance. 
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Dr. Michael D. Shannon 
Old Orchard Beach, Maine 
Overview of Maine's STW System 
School-to-Work (STW) Systems help youth acquire the skills, abilities, and labor market 
information needed to make a smooth transition from high school to career-oriented work or 
further education. This brief statement captures the essence of the STW system, which was created 
to promote a more focused and skilled future workforce. For effective implementation of the STW 
system, Maine educators need additional information pertinent to programming design and 
implementation. This guidance will be offered through the Maine Department of Education's Office 
of School-To-Work Opportunities. 
Presented by the Office of School-to-Work Opportunities in Career Opportunities 2000: 
Summary Overview of Maine's Strategy for Development & Implementation of a Statewide Schoo/-
to-Work Opportunities System, the Maine STW system will address the learning and career 
development needs of all learners in the early years (pre-K through grade I 0) and then primarily 
focus on the traditionally non-college bound student in grades 11 and 12. Seven distinct career/life 
pathways have been articulated as learning avenues a student may pursue and each offers a different 
mix of work-based learning, school-based learning, and connecting activities. While the STW 
system attends mainly to the students not initially planning to attend college, there are options 
within the various pathways for students aspiring to baccalaureate programs to participate in the 
STW learning opportunities. 
The major aspects of the STW system with which most educators will be involved are 
presented in Table 1. As can be determined from the table, the Universal High Performance 
Education begins in the kindergarten years and culminates with the awarding of a Certificate of 
Core Mastery at about the tenth grade. The focus during the eleventh and twelfth grades is on the 
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Table 1. 
Portions of Overall Career Opportunities 2000 Model 
By Grade/Year of Intervention 
PreK ---K ----1 ----·2-----3 ----4 ----5-----6 -----7-----8 -----9 ----· 10 ---11----12 ---13 ---Adult 
---------Universal High Performance Education---------· 
* Award of Certificate 
of Core Mastery 
--Career/Life 
Pathways----
* Award of 
Diploma 
------------Career Development, Guidance and Counseling Services--------------------------
---Career Awareness Infusion Program-----
Career 
Exploration 
Occupational 
Exploration 
----Individual----· 
Opportunity 
Plan----------· 
-----One-Stop 
Career 
Center-----
Career/Life Pathways with each learner being awarded a high school diploma upon completion of 
the twelfth grade. Also, a lifelong approach to career development and related services is presented 
indicating that during the kindergarten through grade seven school years students will be exposed 
to a career awareness program that will infuse career development concepts into the existing 
curriculum. Beginning with the eighth grade and on into the ninth grade, learners will explore 
career options and possibilities. The process will narrow a bit during the tenth and eleventh grades 
as the students begin to explore particular occupations. It is at this point that the student in 
conjunction with parents and school personnel will devise an Individual Opportunity Plan for 
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completion of schooling and preparation for the workforce. The table also shows that One-Stop 
Career Centers will be established to address the lifelong career development, guidance, and 
counseling needs of adults. 
STW programming calls for active involvement of all members of the learning community. 
Working with teachers, counselors, administrators, and the child, parents will be participants in the 
development of their child's Individual Opportunity Plan (IOP). Teachers will review and redefine 
curriculum for alignment with STW processes and language. Members of the community, such as 
business leaders, local government, and industry will assist with the work-based learning 
components of the STW system. 
School programs will call for stronger relationships between teachers of all disciplines 
within the school. For all students to earn a Certificate of Core Mastery at the close of the tenth-
grade year, on or about age 16, there will be a need to demonstrate mastery in several core 
competencies for success in the modem global economy identified in Maine's Learning Results. 
The comprehensive nature of the STW approach will require classroom teachers of all subjects, 
guidance and support service personnel, and administrators to work more closely and with greater 
respect for one another's discipline. 
There are other components of the STW system that have not been given equal time in this 
report. Those interested in a broader knowledge of Maine's STW System are referred to the Office 
of School-to-Work Opportunities at the Maine Department of Education. 
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The survey was developed by staff members of the Maine Occupational Information 
Coordinating Committee, Division of Applied Technology and the Aspirations Program of the 
Maine Development Foundation with staff members from the Bureau of Employment and Training 
reviewing the final form of the survey.* These organizations work closely with schools throughout 
the state providing services and assistance to life and career aspirations and planning programs. 
The information gathered through this undertaking will assist each organization, and others in 
exploring new support and training opportunities. 
Survey respondents were asked to complete a Personal Profile intended to gather 
demographic information. In addition to such information as school, position, grade-level specialty 
and so on, respondents were asked to indicate state professional organizations with which they are 
affiliated and the STW Partnership Region in which their school is located. The remainder of the 
questionnaire contained three sections with varying response options. The first section, Personal 
Skills, Knowledge & Abilities Survey, contained 35 questions to which the respondents were asked 
to indicate individual knowledge and experience ranging from very knowledgeable and experienced 
to no knowledge or experience on various topics addressing STW and career development 
activities. The second section, STW & Career Education Program Characteristics, asked the 
degree to which any of 42 various programs or activities pertaining to STW programs were 
currently present in the respondent's school. Response options for this portion of the survey were 
Yes, No, and, Don't Know. The third and final section of the survey, Delivering 
* During the preparation of the survey instrument an error occurred in the numbering of the third section, 
Delivering School to Work Programs: Formal Articulation. The section begins with number 77 and ends with 97 
when in actuality it begins with the 78th items and ends with the 98th. This has caused no problems in the survey 
process but during the data preparation and computer storage the proper numbers were used. Also, proper 
numeration was employed in the development of Appendix II. 
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Formal School to Work Programs: Formal Articulation, contained 21 items regarding institutional 
or system readiness to articulate and implement an STW program. Five response options ranged 
from no formal policies de.fined within the school to formal policies with all participants involved. 
The content of the items appears to assess the major components of the STW system with attention 
paid to the roles and functions of all educational staff members. A review of the survey ( Appendix 
I) will present the reader with a thorough instrument for gathering data that respondents would find 
easy to complete and place in the return mail. 
Nearly 3 00 surveys were mailed to schools throughout the State of Maine with another 200 
distributed at professional meetings held in Maine during the Fall of 1995. A total of 174 useful 
questionnaires were returned with representatives from a total of thirty-four schools in 14 counties 
responding to the survey. As is evidenced in Table 2, there were responses from administrators, 
guidance personnel, and classroom teachers. It would appear that the sample is skewed toward 
guidance and administration in that the percentages of those two groups of respondents appear to 
be much higher than would be found in most Maine school districts. As for the disciplines of the 
responding teachers, there was a broad dispersion, as noted in Appendix III, with Business, 
English, Mathematics, Science, and Social Sciences being the top five groups. While the largest 
group of respondents indicated their work to be with high school students (N=154) there were 
several respondents from the elementary schools (N=l2) and the middle schools (N=l 7). 
Table 2. 
Respondents by Job Title 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
Administrator 46 26.9 46 26.9 
Guidance 28 20.0 74 43.9 
Teacher 96 56.1 170 100.0 
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While the respondents represent the major educational participants in the STW system, 
r teachers, counselors, and administrators, their numbers do not approximate that of a typical school 
district. A decision was made in the data analysis procedure to not further partition the data by job 
title but rather to focus the discussion of results on the entire group of respondents. Interested 
readers are referred to Appendix IV where the results for the subscales of the first section of the 
survey are summarized by broad job title. No similar data analysis was undertaken for the second 
and third sections. 
The results of the survey are presented in three parts, each summarizing a portion of the 
survey. Items from the first section, Personal Skills, Knowledge & Abilities, were grouped to form 
the four subscales indicated in Table 3, below. The Likert scaling of the responses for this section 
Table 3. 
Subscales of Personal Skills, Knowledge, & Abilities, 
The First Section of the Survey 
Career Information ( 5 items) 
Items 1, 2, 3, 7, 18 
Ability to utilize educational and occupational 
information in educational programming. 
Career Planning and Self-Knowledge (10 items) 
Items 4, 5, 6, 12, 23, 25, 26, 27, 33, 35 
Ability to assist learners with gaining a greater sense of 
self and using that information in developing life and 
work plans. 
Program Development ( 14 items) 
Items 8, 9, 10, 11, 13, 14, 15, 19, 20, 21, 24, 29, 31, 32 
Ability to design and implement S1W and other 
educational programming. 
Community and Parent Involvement (8 items) 
Items 13, 14, 15, 16, 17, 17, 22, 28, 30 
Ability to work with parents and community members to 
improve services to learners. 
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allowed the data to be manipulated through the computer to present each respondent's overall 
response to each subscale on a O to 4 scale. The formula employed in this process was to total the 
responses for each item in the subscale and divide the sum by the number of items and round the 
product to the closest whole number. This technique reduces the total number of individual scores 
and contributes to an easier understanding and discussion of the results. 
Table 4, found on page 9, provides a summary of the responses to each subscale. As a 
reminder, the response options for this scale were: 0 = Not applicable, 1 = No knowledge or 
experience, 2 = Limited knowledge or experience, 3 = Knowledgeable with limited experience, and 
4 = Very knowledgeable and experienced. 
A quick glance at Table 4 will show that well over half of the respondents, as indicated by 
the cumulative percents, have indicated limited knowledge and experience, or less, for each 
subscale. This finding raises serious concerns regarding educators' ability to develop and 
implement STW programming. If the responding individuals are indeed a representative sample of 
Maine educators then there may be a need for in-service training for all staff members regarding the 
STW system. 
The second section of the survey was an inventory of current practices pertinent to the 
implementation of an STW system. Each respondent was asked to indicate the existence of various 
programmatic activities in their school. Respondents indicated a response to each of 4 2 items by 
checking Yes, No or I Don't Know. Most of the activities listed are present in school districts 
within the state with the realization that no schools off er all activities. Within the comprehensive 
scope of the STW system, the greater majority of the activities indicated on the survey would be 
necessary for program success. 
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Table 4. 
Summary of Responses To 
Personal Skills, Knowledge, & Abilities Subscales 
Career Information 
Rating Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 13 7.5 13 7.5 
1 36 20.7 49 28.2 
2 79 45.4 128 73.6 
3 39 22.4 167 96.0 
4 7 4.0 174 100.0 
Career Planning and Self-Knowledge 
Rating Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 9 5.2 9 5.2 
1 24 13.8 33 19.0 
2 74 42.5 107 61.5 
3 55 31.6 162 93.1 
4 12 6.9 174 100.0 
Program Development 
Rating Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 14 8.0 14 8.0 
1 59 33.9 73 42.0 
2 72 41.4 145 83.3 
3 28 16.1 173 99.4 
4 1 0.6 174 100.0 
Community and Parent Involvement 
Rating Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 16 9.2 16 9.2 
1 44 25.3 60 34.5 
2 66 37.9 126 72.4 
3 44 25.3 170 97.7 
4 4 2.3 174 100.0 
Response options: 0 = Not applicable, 1 = No knowledge or experience, 2 = Limited knowledge or experience, 3 = Knowledgeable with limited 
experience, and 4 = Very knowledgeable and experienced. 
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The items for the second section formed five subscales, listed in Table 5, with between six 
and ten items per subscale. For purposes of data analysis, scores were created for each sub scale by 
attributing a value of one for each time a respondent answered Yes to an item. The highest score 
obtainable on a subscale would be the total number of items on the subscale. 
Table 5. 
Subscales of STW & Career Education Program Checklist, 
The Second Section of the Survey 
Awareness and Exploration (9) 
Items 36, 37, 38, 39, 40, 46, 51, 53, 55 
Learning activities exploring and gathering personal 
educational and occupational information including 
ba"iers to personal attainment. 
Specialization and Transition (8) 
Items 47, 48, 50, 52, 54, 58, 72 
Programming for assisting learners in gammg 
specialized skills for a vocational pursuit and moving 
from education and training to the work world 
Community (8) 
Items 41, 42, 43, 44, 45, 56, 57, 70 
Programming activities that draw upon community 
resources for learner benefit through increased intensity 
and extensity of learning options. 
Use of Technology and Information Services ( 6) 
Items 59, 60, 69, 71, 76, 77 
Extent to which printed and computerized information is 
incorporated into program offerings. 
Organizational Support (10) 
Items 61, 62, 63, 64, 65, 66, 68, 73, 74, 75 
Extent to which existing policies support career education 
programming. 
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The results of this inventory of current practice is presented in Table 6., below and 
continuing on to page 12. As previously noted, all of the practices listed on the survey were 
present in one or more schools in the state. However, very few of the respondents indicated their 
schools included more than half of the items on any subscale. 
Table 6. 
Summary of Responses To 
STW & Career Education Program Checklist Subscales 
Awareness and Exploration 
Activities Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 8 4.6 8 4.6 
1 6 3.4 14 8.0 
2 24 13.8 38 21.8 
3 22 12.6 60 34.5 
4 26 14.9 86 49.4 
5 34 19.5 120 69.0 
6 28 16.1 148 85.1 
7 22 12.6 170 97.7 
8 3 1.7 173 99.4 
9 1 0.6 174 100.0 
Specialization and Transition 
Activities Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 29 16.7 29 16.7 
1 17 9.8 46 26.4 
2 17 9.8 63 36.2 
3 27 15.5 90 51.7 
4 35 20.1 125 71.8 
5 25 14.4 150 86.2 
6 12 6.9 162 93.1 
7 7 4.0 169 97.1 
8 5 2.9 174 100.0 
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Community 
Activities Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 6 6.7 6 6.7 
1 9 10.1 15 16.9 
2 14 15.7 29 32.6 
3 18 20.2 47 52.8 
4 19 21.3 66 74.2 
5 14 15.7 80 89.9 : I 6 8 9.0 88 98.9 
7 1 1.1 89 100.0 
r J 
Use of Technology and Information Services 
Activities Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 19 10.9 19 10.9 l J 
1 30 17.2 49 28.2 
[ ! 2 46 26.4 95 54.6 
3 31 17.8 126 72.4 
4 35 20.1 161 92.5 I 5 10 5.7 171 98.3 
6 3 1.7 174 100.0 
Organizational Support 
Activities Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 43 24.7 43 24.7 
1 43 24.7 86 49.4 [ I 2 41 23.6 127 73.0 
3 19 10.9 146 83.9 
4 11 6.3 157 90.2 
5 5 2.9 162 93.1 
6 3 1.7 164 94.8 
7 6 3.4 171 98.3 
8 1 0.6 172 98.9 
9 2 1.1 174 100.0 
One result of note is found in the Organizational Support Subscale. With a possible score 
from O to 9, measuring the extent to which existing policies and activities support career education 
programming, nearly half of the respondents received a score of less than two. This may indicate 
Page 12 
the need for greater organizational commitment to STW and career-related programming. The 
relatively high number of administrators who responded to the survey and their presumed 
awareness of organizational commitment and support reinforces the validity of this finding. 
The final section of the survey, Delivering School To Work Programs: Formal 
Articulation, was an assessment of policies and actions that would insure the successful 
implementation of a STW system. Again, while many schools in Maine already have many of the 
listed policies in place very few have all listed. It is assumed that in order to fully operationalize 
Maine's STW system there will be a need for schools to put most of the procedures and policies 
into effect. 
This section of the survey contained 21 items to which respondents were asked to indicate 
the existence of various policies and practices. These items fell into three subscales, as indicated in 
Table 7, with the items for each indicated. 
Table 7. 
Subscales of Delivering School To Work Programs, 
The Third Section of the Survey 
Attitudes and Values ( 10 items) 
Items 80, 81, 82, 83, 87, 88, 89, 91, 94, 96 
Extent to which policies reflect community values in 
career education programming. 
Exploration and Decision Making (9 items) 
Items 78, 79, 85, 86, 90, 92, 95, 98 
Extent to which current policies support educational and 
occupation planning processes for learners. 
School and Community Linkages (2 items) 
Items 84, 97 
Extent to which parents and out-of-school youth are 
involved with programs. 
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Response options for this section were: 1 = No formal policies, procedures or expectations 
for programming, 2 = Limited programming involving guidance only, 3 = Limited programming 
involving teachers and guidance counselors, 4 = Visible programming involving guidance 
department, classroom instruction and community resources, and 5 = Formal policies, procedures 
and expectation for programming involving all players. This Likert-type response process was 
developed in an hierarchical fashion to indicate an increased participation and commitment to STW 
programming components. 
A first view of the subscale responses, presented in Table 8, on page 15, suggests that the 
schools in Maine have less work to do on policy formation and implementation in developing an 
STW system than in the two prior areas of assessment. Respondents indicate that linkages between 
schools and community resources are in place. Similarly, policies and practices pertaining to life 
and career exploration and decision making have been defined and put into place. A clear need has 
been identified for programming policy as it pertains to the Attitudes and Values Subscale. 
Assuming that the respondents are representative of educators, the impact of prior career 
education programming among the surveyed group of educators has not shown to be as great as 
would have been expected. Many of the educators expressed low levels of skill and expertise, as 
indicated in the various tables, with career programming activities. Indications are that current 
programming will not fit a full-blown STW model without some revamping. Given this, there may 
be a need to conduct workshops with policy makers to better infuse the STW system into the 
language of program policy. 
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Table 8. 
Summary of Responses To 
Delivering School To Work Programs Subscales 
Attitudes and Values 
Rating Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 16 9.2 16 9.2 
1 13 7.5 29 16.7 
2 41 23.6 70 40.2 
3 67 38.5 137 78.7 
4 34 19.5 171 98.3 
5 3 1.7 174 100.0 
Exploration and Decision Making 
Rating Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 17 9.9 17 9.8 
1 13 7.5 30 17.2 
2 51 29.3 81 46.6 
3 56 32.2 137 78.7 
4 34 19.5 171 98.3 
5 3 1.7 174 100.0 
School and Community Linkages 
Rating Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 12 6.9 12 6.9 
1 58 33.3 70 40.2 
2 52 29.9 122 70.1 
3 30 17.2 152 87.4 
4 19 10.9 171 98.3 
5 3 1.7 174 100.00 
Response options: 0 = No response or indication, 1 = No formal policies, procedures or expectations for programming, 2 = Limited programming 
involving guidance only, 3 = Limited programming involving teachers and guidance counselors, 4 = Visible programming involving guidance 
department, classroom instruction and community resources, and S = Formal policies, procedures and expectation for programming involving all players. 
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Discussion 
It would appear that the respondents to this survey have indicated their schools are not yet 
ready to fully implement Maine's STW system. But as noted on the first page of the survey 
instrument, it was a program and training needs assessment. Taken as such, the results will supply 
much direction to such agencies as the Office of School-To-Work Opportunities, the Maine 
Development Foundation, and others with a commitment to making the STW system work. 
A fully developed school-to-work system involves much more than teachers, administrators 
and counselors. The participation of the K-12 educational community is essential but other 
stakeholders include parents, students, members of the business community, community 
development agencies and councils, teacher and counselor preparation programs, and local and 
state government. For STW to be fully implemented the knowledge, energy, and commitment of 
these individuals and groups is essential. 
The Maine STW system represents a major shift in the process of teaching and learning at 
all levels. From early kindergarten education on through the adult years, this system will assist 
learners bring greater meaning to their learning through a connection with life beyond schooling. 
The needs presented by members of the educational community responding to this survey clearly 
identify what is needed for the system to work. 
Elementary school staff members were not a significant portion of the group of respondents, 
but in-service and preservice training will be needed by those who will be major players in the 
Career Awareness Infusion Program. Rather low scores were obtained on the subscales that 
pertained to use of career information and career planning by the entire group of respondents. 
Conversely, respondents indicated a high level of commitment on the part of the school to the 
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infusion of career concepts into classroom activities. What are some of the implications of this? 
There is a commitment to the process but educators may not be using the same language as the 
STW planners or they may not be utilizing the infusion process to its greatest advantage. When 
developing in-service learning activities, consideration should be given to a common language, and 
orientation to the many models of infusing career concepts into the classroom that were developed 
in the 1970's and the early 1980's. 
For the middle school educators, their piece of the STW system is Career Exploration. 
Here again, this group of educators indicated limited or no knowledge or experience, with the 
career planning subscale. The major developmental theories and career development theories place 
an emphasis on the development of not only a sense of self during the middle school years, but also 
a transition from occupational interest to gaining a sense of capacity: actual physical, intellectual, 
and manual skills to perform in the workplace. With appropriate career exploration programming, 
middle school students will be able to foster their development of self and define abilities that 
pertain to future work. 
For the high school staff there is a need for training in the Career Life Pathways process 
and the Individual Opportunity Plan. The pathways model will be nearly all new information for 
these professionals and a concerted effort needs to be mounted to assist them in gaining 
competency. The educators expressed high levels of knowledge and experience in program 
development but perhaps need assistance in developing STW training. The STW administrators 
may wish to capitalize on this finding and offer a basic training but allow the educators to define the 
program for individual school settings. 
Who will present the training for educational staff, as well as the other stakeholders? 
Teacher training institutions, professional organizations, and agencies already providing services to 
schools appear to be lacking the materials from the Office of School-to-Work Opportunities. 
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Movement toward STW in school districts does represent a major change. Responses to the survey 
do not mean that educators cannot or will not implement a STW system; such a program is within 
their realm of expertise. However, educators will need some assistance in getting up to speed with 
the paradigm shift. STW administration at the highest level should look to call upon these external 
groups to develop and offer training and orientation. 
Perhaps if one comment can be made to close this discussion: "We must learn from our 
past mistakes." STW is not a guidance program nor is it a technology education, consumer 
science, shop, or home economics program and it is not just for the underprepared learner. 
Educators need to appreciate the work of all of their colleagues in the educational arena that would 
include Jobs for Maine's Graduates, Maine Career Advantage, registered apprenticeship programs, 
et cetera. The career education movement of the 1970's died due to a lack of vision and inability to 
develop an effective broad-based local commitment. The community based learning model of the 
1980's lost its momentum when it was shunted into cooperative education and excluded college-
bound students. If preservice educators, teachers, counselors, and administrators were oriented to 
the STW system with concomitant training of educational staff, then a school-to-work system may 
take a foothold. With continued support from all of the agencies listed in various documents from 
the Maine Department of Education, STW can work. 
Eight action recommendations for improving the success of the STW system within the 
State ofMaine that have surfaced as a results of this survey process: 
• Operationalize the STW program. At the present time the program 
largely exists in an outline form requiring much interpretation for 
formal implementation. We urge the action teams that are further 
refining the STW system to incorporate concise language and examples 
to the greatest extent possible. 
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r • Teachers, counselors, and administrators need training . In-service and 
preservice educators will need to be trained in the concepts and 
delivery of the STW system. Greater involvement with the professional 
preparation programs around the state would assist in increasing the 
knowledge, skills, and abilities of preservice educators. Coordination 
of inservice efforts with local agencies and professional organizations 
can foster increased levels of knowledge and skill among practicing 
professionals. But even deeper, educators in the future will need to 
possess the ability to describe how use of the STW system has changed 
the teaching-learning interchange at all grade levels. This approach 
gets into founding educational philosophy and local mission statements. 
• More intensive assessment of K-6 educators. The educators from 
elementary school settings were not well-represented in this survey. 
Additional effort is required to better understand the needs of this 
important stakeholder group. 
• Survey the readiness of parents, business, and other community 
members. This survey has attended to only the educational component 
of the STW system. More concrete information on the preparedness of 
persons in the community to assist in their functions within the S TW 
model may be necessary. 
• Get more information out. The STW system has been creeping into 
educators' discussions over the past couple of years and is now 
becoming more known within the community. Perhaps more 
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information, broadly disseminated, and by persons accepted and 
familiar within the local community will assist in acceptance of the 
STW model. Clear and succinct information needs to be provided to 
all citizens showing how the STW system and the career pathways 
support employability in the 21st century. 
• Increase involvement of school boards. Over a teacher's career the 
composition of the local school board changes many times. For the 
STW system to gain full acceptance at the local level, ongoing 
orientation and training of members of the local boards may be essential 
for their ongoing support of STW efforts. School boards are not only 
stakeholders; they can be the gatekeepers who make or break the 
system. 
• Coordinate with all efforts to impact schooling. It appears that the 
STW system has powerful support at the state level. At the present 
time there are other educational reforms underway in the state that 
could have symbiotic relationships with STW. The Learning Results 
outcomes are one example of an interface that would have benefits for 
both efforts. Local business-education partnerships are a second 
example. Identify and work with other viable undertakings. 
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• Ensure program survival. What will be the lasting power of the STW 
system? What steps are being undertaken to prevent STW from 
becoming a short-term program? Educators in the field are wary of the 
"new catechism" approach that sweeping programs such as STW bring 
to the educational arena. Past practice suggests that such programs are 
like waves on the beach: there's another one coming right behind. 
Career education, community-based education, new math, and other 
educational innovations seem to fail because either the program was 
not good enough or there was not a critical mass of support for the 
change. S TW seems to have the potential for great success, but more 
players need to be brought into the fold for long-term success. 
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Appendix I 
Copy of Survey Instrument 
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Achieving Equity 
~I t~~t~~ l~i~~i~~ 
School to Work 
Dear Educator: 
School-To-Work 
Program and 
Training 
Needs Assessment 
Fall 1995 
Thank you for taking a few minutes to fill out this survey regarding School-To-Work programs and training. 
As established by the School-to-Work Opportunities Act of 1994, 
School-to-Work (STW) transition systems help youth acquire the skills, abilities, 
and labor market information needed to make a smooth transition from school 
to career-oriented work or further education or training. 
The Maine Occupational Information Coordinating Committee (MOICC) has teamed up with the Maine 
Development Foundation's Aspirations Program, formerly the Maine Aspirations Foundation, to conduct this 
needs assessment. MOICC is in the early stages of developing a STW initiative that will be available to 
communities and school systems. MDF' s Aspirations Program will use the survey results to inform its future 
programming and to assess the level of collaboration between schools and their community resources. 
To assist us in this endeavor, we are asking members of education-related associations to complete this survey. 
Your participation and views will help us understand the current status of career related education in our 
communities and the knowledge and skill levels of educators who may oe responsible for implementing school 
and community-based STW learning activities. 
Additionally, we would like to create a resource bank of individuals with experience and expertise in topics 
relevant to STW. If you have experience in any of the areas addressed by the following survey questions, and 
would like to become a part of the resource b~ please include your name on the first page of the survey. All 
individual results are confidential. 
If you have any questions, please call Stephen D. Thompson at 624-6200. Thank you for your time assistance. 
Leanne Greeley Bond 
Director 
~Ff Aspirations Program 
Stephen D. Thompson 
Training & Product Development Manager 
MO ICC 
Personal Profile 
School: _______________________ Telephone:----------
Mailing Address: Intemet/E-Mail Address 
------------
City ff own: Zip County _________ _ 
Job Title: Subject Area/Educational Specialty: _________ _ 
Grade Level: 
---
Gender: __ _ Years in education: __ _ Years in current position: __ _ 
Degree: Bachelor __ Master's ____ CAS _____ Doctorate __________ _ 
Last Name: (Optional) First Name: (Optional) _________ _ 
Association Memberships (Please circle all that apply): 
A Maine Association for Supervision & Curriculum Development 
B. Maine Vocational Association 
C. Maine Counselor's Association 
D. Maine Career Development Association (formerly Maine Vocational Guidance) 
E. Maine School Counselor's Association 
F. Maine Association for Co-operative Educators 
G. Maine Teacher's Association 
H. Maine Superintendent's Association 
I. Maine Principals' Association 
J. Maine Adult Education Association 
K Other: (i.e. English, Librarians, Foreign Language) ____________________ _ 
Partnerships: 
Aspirations Partnership Site: ___________ _ 
STW Partnership Region (Please check one if known) 
_Region 1 (South Coast) 
_Region 2 (Southern ME) 
_Region 3 (Mid-Coast) 
_Region 4 (Western ME) 
_Region 5 (Androscoggin Valley) 
_Region 6 (Mid-Maine) 
_Region 7 (Kennebec Valley) 
_Region 8 (Penobscot Valley) 
_Region 9 (Downeast) 
_Region 10 (Sunrise) 
_Region 11 (Northern ME)) 
_Region 12 (St. John Valley) 
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Personal Skills, Knowledge & Abilities Survey 
Please complete this form by entering the most appropriate response in the column to the right of the topic. 
KEY: 4 = Very knowledgeable and experienced with topic. 
3 = Knowledgeable with limited experience with topic. 
2 = Limited knowledge and experience with topic 
I = No knowledge or experience with topic 
0 =NIA 
TOPIC 
1. Using labor market information for classroom instruction 
2. Using labor market information for career decision making purposes 
3. Establishing and operating a Career Information Resource Center 
4. Job Seeking/Job Keeping Skills: Techniques and Programs 
5. Developing pre-Employment Skills: Techniques and Programs 
6. Teaching the decision making process 
7. Using computerized career information systems like CHqICES. 
8. Creating a placement center 
9. Establishing mentor programs 
IO. Setting up and implementing career speaker programs, career fairs, & job shadowing 
11. Using career development theories as a conceptual basis for program planning 
12. Delivering career education in groups vs. one-on-one 
13. Operating a successful parent volunteer program 
14. Using the community as a resource for career education programming 
15. Using the community as a resource for content-related curriculum development 
16. Creating partnerships with business and community based organizations 
17. Using community as a resource for classroom delivery. 
18. Creating and maintaining a community resource file 
19. Human Resource Management: Forming School-To-Work (STW Working Groups) 
20. Creating STW Curriculum materials 
21. Creating career/academic strategies to serve H. S. dropouts, ages 16-21 
22. Forming a Community Advisory Committee 
23. Teaching possibility thinking: See the possibilities, not the problems 
24. Successful strategies for creating regional programs for STW 
25. Interest assessment and career planning 
26. Aptitude assessment and career planning 
27. Learning styles and career planning 
28. Providing parents information on STW planning 
29. Using formal evaluation procedures to evaluate STW 
30. Partnerships with non-school agencies to support out of school youth 
31. TechPrep programming 
32. Establishing apprenticeship programs 
33. Implementing a portfolio process for career & educational planning 
34. Creating school & community based programming & interventions for 
at-risk youth. 
3 5. Creating individual career education plans 
RESPONSE 
STW & Career Education Program Characteristics: 
Does your school offer special career (STW) related programs/activities such as ... 
(Please check) 
36. K - 6 career awareness programming 
3 7. Middle school career exploration programming 
38.· Career portfolio process 
3 9. Gender equity & career planning programming 
40. Self-esteem, aspirations & goal setting 
41. School & community based programming for at-risk youth 
42. Job shadowing 
4 3. Career speaker program 
44. Career fair 
45. Mentor program 
46. Peer facilitation program 
4 7. TechPrep programming 
48. Pre-Apprenticeship programming 
49. Jobs for Maine Graduates programming 
50. Maine Youth Apprenticeship programming 
51. Family and life skills programming 
52. Pre-Employment competency training 
5 3. Individual education plans for all students 
54. Job placement for graduates 
5 5. Career education in academic subject areas 
56. Community-Based Learning Opportunities 
57. Work-Based Learning 
58. Applied academic learning experiences 
59. Interest assessment & vocational aptitude assessment 
60. Researching career & occupational infonnation. 
61. F onnal plan addressing School-to-Work activities 
62. Board policy in writing on School-to-Work programs 
63. STW language within school's mission statement 
64. Formal evaluation procedures for career education classroom infusion 
65. Staff person responsible for career education 
66. Formal agreements with nonschool agencies serving at-risk youth 
67. On-going staff development activities 
68. Professional Resource Center with STW materials · 
69. Student focused Career & Education Resource Center 
70. Community Partnerships 
71. Computer based or printed community resource file 
72. Cooperative Education Program 
73. STW language in school goals & vision statements 
74. Career education or STW budget items 
75. Using Maine Guid~, P.R.E.P., & Future Builders 
Curricula as resource guides 
76. Do you use an electronic bulletin board system like First Class 
Wildcat, Me-Link, Saturn,or the Major BBS? . 
77. Do you browse the Internet for classroom resources? 
Yes No Don't 
Know 
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Delivering School to Work Programs: Formal Articulation 
DIRECTIONS: Please rate the following items on a scale of 1 to 5. 
I = No formal policies, procedures or expectations for programming 
2 = Limited programing involving guidance only 
3 = Limited programing involving teachers and guidance counselors 
4 = Visible programing involving guidance department, classroom instruction and community resources 
5 = Formal policies, procedures and expectation for programming involving all players 
ITEM 
77. Systematic exposure to careers available in community 
78. Helping students recognize that the work tasks performed in 
school are the same tasks performed in the world of work 
79. Understanding the relationship between educational attainment & future work 
opportunities 
80. Understanding the importance of economic contribution to our 
family, communities, state and nation 
81. Exposure to and valuing of all educational and training pathways 
that lead to productive employment . 
82. The effects of gender bias and stereotyping on life/career choices 
83. Career education programs for parents 
84. Interest assessment to explore careers 
85. Aptitude assessment to acquire accurate data for career 
decision making purposes 
86. Understanding the American free enterprise system 
87. Awareness of economic concepts and their relationship to 
career decision making 
88. Understanding the importance of teamwork and personal 
relationships in the workplace 
89. Skills in job seeking and job keeping 
90. Relationship of academics to real work applications 
91. Problem solving and critical thinking skills 
92. Acquisition of technical skills related to future work 
93. Teaching the importance of finding balance among vocation, avocation, 
family and lifestyle 
94. Infusing career education concepts into traditional subject areas 
95. Compassion and being in-service to others. 
96. Referring out-of-school youth to career related service agencies. 
97. Post graduation plan for every student . 
Your Rating 
I 2 3 4 5 
1 2 3 4 5 
I 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
I 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
I 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
I 2 . 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
I 2 3 4 5 
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Appendix II 
Responses to All Survey Items 
( Cumulative frequencies may not total 17 4) 
Personal Skills, Knowledge & Abilities Survey 
Please complete this form by entering the most appropriate response 
Key: 4 Very knowledgeable and experienced with topic. 
3 = Knowledgeable with limited experience with topic. 
2 Limited knowledge and experience with topic. 
1 No knowledge or experience with topic. 
O NIA 
QI: Using labor market information for classroom instruction · 
Frequency Percent Cumulative 
Frequency 
0 12 7.1 12 
1 23 13.7 35 
2 64 38.1 99 
3 49 29.2 148 
4 20 11.9 168 
Q2: Using labor market information for career decision making purposes. 
Frequency Percent Cumulative 
Frequency 
0 11 6.4 11 
1 19 11.1 30 
2 57 33.3 87 
3 61 35.7 148 
4 23 13.5 171 
Page 24 
Cumulative 
Percent 
7.1 
20.8 
58.9 
88.1 
100.0 
Cumulative 
Percent 
6.4 
17.5 
50.9 
86.5 
100.0 
Q3: Establishing and operating a Career Information Resource Center 
Frequency Percent Cumulative Cumulative f 1 
Frequency Percent 
. J 
0 28 16.5 28 16.5 
1 48 28.2 76 44.7 
r I 
2 53 31.2 129 75.9 
3 29 17.1 158 . 92.9 
4 12 7.1 170 100.0 [ I 
Q4: Job Seeking/Job Keeping Skills: Techniques and Programs 
' J 
Frequency Percent Cumulative Cumulative 
Frequency Percent . I 
0 13 7.6 13 7.6 
1 23 13.5 36 21.2 
II 2 56 32.9 92 54.1 3 44 25.9 136 80.0 
4 34 20.0 170 100.0 
r l 
Q5: Developing pre-Employment Skills: Techniques and Programs 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 IO 5.9 10 5.9 
1 23 13.5 33 19.4 
2 59 34.7 92 54.1 [ I 3 51 30.0 143 84.1 
4 27 15.9 170 100.0 
Q6: Teaching the decision making process 
' i 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
I 0 6 3.5 6 3.5 1 IO 5.8 16 9.3 
2 34 19.8 50 29.1 
3 61 35.5 111 64.5 
4 61 35.5 172 100.0 
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Q7: Using computerized career information systems like CHOICES 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 17 9.9 17 9.9 
1 52 30.4 69 40.4 
2 43 25.1 112 65.5 
3 37 21.6 149 87.1 
4 22 12.9 171 100.0 
Q8: Creating a placement center 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 38 22.4 38 22.4 
1 68 40.0 106 62.4 
2 42 24.7 148 87.1 
3 18 10.6 166 97.6 
4 4 2.4 170 100.0 
Q9: Establishing mentor programs 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 19 11.2 19 11.2 
1 33 19.4 52 30.6 
2 62 36.5 114 67.1 
3 45 26.5 159 93.5 
4 11 6.5 170 100.0 
QIO: Setting up and implementing career speaker programs, etc. 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 12 7.0 12 7.0 
1 25 14.6 37 21.6 
2 47 27.5 84 49.1 
3 52 30.4 136 79.5 
4 35 20.5 171 100.0 
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Qll: Using career development theories as a conceptual basis for program planning 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 13 7.6 13 7.6 
1 53 31.0 66 38.6 
2 55 32.2 121 70.8 
3 40 23.4 161 94.2 
4 10 5.8 171 100.0 11 
Q 12: Delivering career education in groups vs. one-on-one 
f '. 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
i I 0 18 10.6 18 10.6 
1 41 24.1 59 34.7 
f ! 2 37 21.8 96 56.5 3 52 30.6 148 87.1 
4 22 12.9 170 100.0 
I 
QB: Operating a successful parent volunteer program 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 30 17.8 30 17.8 
1 52 30.8 82 48.5 
2 47 27.8 129 76.3 
3 25 14.8 154 91.1 
4 15 8.9 169 100.0 
Q14: Using the community as a resource for career education programming 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 9 5.3 9 5.3 
1 32 18.8 41 24.1 
2 52 30.6 93 54.7 
3 55 32.4 148 87.1 
4 22 12.9 170 100.0 
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Ql5: Using the community as a resource for content-related curriculum development 
r 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 14 8.3 14 8.3 
1 26 15.5 40 23.8 
2 51 30.4 91 54.2 
3 53 31.5 144 85.7 
4 24 14.3 168 100.0 
Ql6: Creating partnerships with business and community based organizations 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 15 8.9 15 8.9 
1 29 17.2 44 26.0 
2 60 35.5 104 61.5 
3 43 25.4 147 87.0 
4 22 13.0 169 100.0 
Ql7: Using community as a resource for classroom delivery 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 13 7.8 13 7.8 
1 22 13.2 35 21.0 
2 53 31.7 88 52.7 
3 54 32.3 142 85.0 
4 25 15.0 167 100.0 
Ql8: Creating and maintaining a community resource file 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 15 8.9 15 8.9 
1 42 24.9 57 33.7 
2 52 30.8 109 64.5 
3 39 23.1 148 87.6 
4 21 12.4 169 100.0 
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Ql9: Human Resource Management: Fonning STW Work Groups 
Frequency Percent Cumulative Cumulative 
' ) 
Frequency Percent 
0 32 18.9 32 18.9 
1 80 47.3 112 66.3 
11 2 35 20.7 147 87.0 
3 16 9.5 163 96.4 
4 6 3.6 169 100.0 [ l 
Q20: Creating STW Curriculum materials 
f ! 
Frequency Percent Cumulative Cumulative 
Frequency Percent : l 0 32 19.0 32 19.0 
1 73 43.5 105 62.5 [ l 2 38 22.6 143 85.1 
3 15 8.9 158 94.0 
4 10 6.0 168 100.0 l 
Q21: Creating career/academic strategies to serve H.S. dropouts, ages 16-21 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 36 21.3 36 21.3 
1 60 35.5 96 56.8 
2 34 20.1 130 76.9 [ I 3 27 16.0 157 92.9 
4 12 7.1 169 100.0 
Q22: Forming a Community Advisory Committee 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 28 16.6 28 16.6 
1 47 27.8 75 44.4 
2 40 23.7 115 68.0 
3 28 16.6 143 84.6 
4 26 15.4 169 100.0 
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r Q23: Teaching possibility thinking: See the possibilities not the problems 
Frequency Percent Cumulative 
Frequency 
0 13 7.6 13 
1 44 25.7 57 
2 52 30.4 109 
3 42 24.6 151 
4 20 11.7 171 
Q24: Successful strategies for creating regional programs for STW 
Frequency Percent Cumulative 
Frequency 
0 34 20.1 34 
I 75 44.4 109 
2 37 21.9 146 
3 17 IO.I 163 
4 6 3.6 169 
Q25: Interest assessment and career planning 
Frequency Percent Cumulative 
Frequency 
0 13 7.6 13 
I 36 21.2 49 
2 54 31.8 103 
3 47 27.6 150 
4 20 11.8 170 
Q26: Aptitude assessment and career planning 
Frequency Percent Cumulative 
Frequency 
0 15 8.8 15 
I 39 22.9 54 
2 55 32.4 109 
3 45 26.5 154 
4 16 9.4 170 
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Cumulative 
Percent 
7.6 
33.3 
63.7 
88.3 
100.0 
Cumulative 
Percent 
20.1 
64.5 
86.4 
96.4 
100.0 
Cumulative 
Percent 
7.6 
28.8 
60.6 
88.2 
100.0 
Cumulative 
Percent 
8.8 
31.8 
64.1 
90.6 
100.0 
Q27: Learning styles and career planning 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 6 3.5 6 3.5 
1 31 18.2 37 21.8 
: I 2 62 36.5 99 58.2 
3 52 30.6 151 88.8 
4 19 11.2 170 100.0 
Q28: Providing parents information on STW planning 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 28 16.5 28 16.5 
1 76 44.7 104 61.2 
r I 2 35 20.6 139 81.8 
3 24 14.1 163 95.9 
4 7 4.1 170 100.0 
Q29: Using formal evaluation procedures to evaluate STW 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 36 21.2 36 21.2 
1 82 48.2 118 69.4 
2 34 20.0 152 89.4 
3 IO 5.9 162 95.3 
4 8 4.7 170 100.0 
Q30: Partnerships with nonschool agencies to support out-of-school youth 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
L I 0 27 16.0 27 16.0 1 70 41.4 97 57.4 
2 41 24.3 138 81.7 
3 24 14.2 162 95.9 
4 7 4.1 169 100.0 
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Q31: Tech Prep programming 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 19 11.2 19 11.2 
1 40 23.7 59 34.9 
2 42 24.9 101 59.8 
3 51 30.2 152 89.9 
4 17 10.1 169 100.0 
Q32: Establishing apprentice programs 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 26 15.4 26 15.4 
1 53 31.4 79 46.7 
2 38 22.5 117 69.2 
3 39 23.1 156 92.3 
4 13 7.7 169 100.0 
Q33: Implementing a portfolio process for career and education planning 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 17 10.0 17 10.0 
1 38 22.4 55 32.4 
2 53 31.2 108 63.5 
3 46 27.1 154 90.6 
4 16 9.4 170 100.0 
Q34: Creating school & community based programming and interventions for at-risk youth 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 17 10.1 17 10.1 
1 53 31.5 70 41.7 
2 42 25.0 112 66.7 
3 35 20.8 147 87.5 
4 21 12.5 168 100.0 
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Q35: Creating individual career education plans 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
0 14 8.3 14 8.3 
1 37 21.9 51 30.2 
2 50 29.6 101 59.8 
3 47 27.8 148 87.6 
4 21 12.4 169 100.0 
STW & Career Education Program Characteristics 
Does your school offer special career (STW) related programs/activities such as: 
Key: 
Q36: 
Q37: 
1 = Yes 
2 = No 
3 = Don't Know 
K-6 career awareness programming 
Frequency Percent 
1 43 25.3 
2 44 25.9 
3 83 48.8 
Middle school career exploration programming 
Frequency Percent 
1 94 55.6 
2 30 17.8 
3 45 26.6 
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Cumulative Cumulative 
Frequency Percent 
43 25.3 
87 51.2 
170 100.0 
Cumulative Cumulative 
Frequency Percent 
94 55.6 
124 73.4 
169 100.0 
[ l 
Q38: Career portfolio process 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 64 37.9 64 37.9 
2 59 34.9 123 72.8 
3 46 27.2 169 100.0 
Q39: Gender equity & career planning programming 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 72 42.9 72 42.9 
2 44 26.2 116 69.0 
3 52 31.0 168 100.0 
Q40: Self-esteem, aspirations and goal setting 
Fr~quency Percent Cumulative Cumulative 
Frequency Percent 
1 134 79.3 134 79.3 
2 14 8.3 148 87.6 
3 21 12.4 169 100.0 
Q41: School & community based programming for at-risk youth 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 107 64.5 107 64.5 
2 43 25.9 150 90.4 
3 16 9.6 166 100.0 
Q42: Job shadowing 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 134 78.4 134 78.4 
2 28 16.4 162 94.7 
3 9 5.3 171 100.0 
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Q43: Career speaker program 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 131 77.5 131 77.5 
2 29 17.2 160 94.7 
r 1 
3 9 5.3 169 100.0 
Q44: Career fair [ I 
Frequency Percent Cumulative Cumulative 
r I 
Frequency Percent 
1 109 64.5 109 64.5 
2 44 26.0 153 90.5 
3 16 9.5 169 100.0 l J 
Q45: Mentor program 
r I 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 76 45.2 76 45.2 
2 68 40.5 144 85.7 
3 24 14.3 168 100.0 
Q46: Peer facilitation program 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 95 55.9 95 55.9 r I 
2 47 27.6 142 83.5 
3 28 16.5 170 100.0 
Q47: Tech Prep programming 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 98 57.6 98 57.6 
2 54 31.8 152 89.4 
3 18 10.6 170 100.0 
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Q48: Pre-Apprenticeship programming 
Frequency Percent 
I 56 33.1 
2 72 42.6 
3 41 24.3 
Q49: Jobs for Maine Graduate programming 
Frequency Percent 
1 66 38.8 
2 71 41.8 
3 33 19.4 
Q50: Maine Youth Apprenticeship programming 
Frequency Percent 
1 97 57.1 
2 48 28.2 
3 25 14.7 
Q51: Family and like skills programming 
Frequency Percent 
I 117 69.2 
2 34 20.1 
3 18 10.7 
Q52: Pre-Employment competency programming 
1 
2 
3 
Frequency 
49 
66 
55 
Percent 
28.8 
38.8 
32.4 
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Cumulative 
Frequency 
56 
128 
169 
Cumulative 
Frequency 
66 
137 
170 
Cumulative 
Frequency 
97 
145 
170 
Cumulative 
Frequency 
117 
151 
169 
Cumulative 
Frequency 
49 
115 
170 
Cumulative 
Percent 
33 .1 
75.7 
100.0 
Cumulative 
Percent 
38.8 
80.6 
100.0 
Cumulative 
Percent 
57.1 
85.3 
100.0 
Cumulative 
Percent 
69.2 
89.3 
100.0 
Cumulative 
Percent 
28.8 
67.6 
100.0 
Q53: Individual education plans for all students 
Frequency Percent Cumulative Cumulative I l Frequency Percent 
1 46 27.1 46 27.1 
2 107 62.9 153 90.0 
3 17 10.0 170 100.0 
Q54: Job placement for graduates 11 
Frequency Percent Cumulative Cumulative 
r I Frequency Percent 
1 30 17.9 30 17.9 
2 103 61.3 133 79.2 : l 3 35 20.8 168 100.0 
Q55: Career education in academic subject areas I l 
Frequency Percent Cumulative Cumulative f I 
Frequency Percent 
1 84 49.4 85 49.4 
2 51 30.0 135 79.4 
3 35 20.6 170 100.0 
Q56: Community-Based Learning Opportunities 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 85 50.3 85 50.3 
2 41 24.3 126 74.6 
3 43 25.4 169 100.0 
Q57: Work-Based Learning 
' l 
Frequency Percent Cumulative Cumulative J 
Frequency Percent 
1 90 53.6 90 53.6 
2 45 26.8 135 80.4 
3 33 19.6 168 100.0 
Page 37 
r 
f 
Q58: Applied academic learning experiences 
Frequency Percent Cumulative 
Frequency 
1 101 59.1 101 
2 31 18.1 132 
3 39 22.8 171 
Q59: Interest assessment & vocational aptitude assessment 
Frequency Percent 
1 122 71.3 
2 21 12.3 
3 28 16.4 
Q60: Researching career & occupational information 
Frequency Percent 
1 112 65.9 
2 28 16.5 
3 30 17.6 
Q61: Formal plan addressing School-to-Work activities 
1 
2 
3 
Frequency 
43 
73 
54 
Percent 
25.3 
42.9 
31.8 
Cumulative 
Frequency 
122 
143 
171 
Cumulative 
Frequency 
112 
140 
170 
Cumulative 
Frequency 
43 
116 
170 
Q62: Board policy in writing on School-to-Work activities 
1 
2 
3 
Frequency 
18 
71 
79 
Percent 
10.7 
42.3 
47.0 
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Cumulative 
Frequency 
18 
89 
168 
Cumulative 
Percent 
59.1 
77.2 
100.0 
Cumulative 
Percent 
71.3 
83.6 
100.0 
Cumulative 
Percent 
65.9 
82.4 
100.0 
Cumulative 
Percent 
25.3 
68.2 
100.0 
Cumulative 
Percent 
10.7 
53.0 
100.0 
Q63: STW language with school's mission statement 
Frequency Percent Cumulative Cumulative 
r I 
Frequency Percent 
1 31 18.6 31 18.6 
2 71 42.5 102 61.1 
r l 
3 65 38.9 167 100.0 
Q64: Formal evaluation procedures for career education classroom infusion [ : 
Frequency Percent Cumulative Cumulative [ I Frequency Percent 
1 27 15.9 27 15.9 
: I 2 85 50.0 112 65.9 3 58 34.1 170 100.0 
Staff person responsible for career education 
[ ! 
Q65: 
Frequency Percent Cumulative Cumulative I 
Frequency Percent 
1 91 54.2 91 54.2 
2 58 34.5 149 88.7 
3 19 11.3 168 100.0 
Q66: Formal agreements with nonschool agencies serving at-risk youth 
Frequency Percent Cumulative Cumulative 
, I 
Frequency Percent 
1 43 25.6 43 25.6 
2 72 42.9 115 68.5 
3 53 31.5 168 100.0 
Q67: On-going staff development activities 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 113 66.9 113 66.9 
2 45 26.6 158 93.5 
3 11 6.5 169 100.0 
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Q68: Professional Resource Center with S TW materials 
1 
2 
3 
Frequency 
16 
93 
60 
Percent 
9.5 
55.0 
35.5 
Cumulative 
Frequency 
16 
109 
169 
Q69: Student focused Career & Education Resource Center 
Q70: 
1 
2 
3 
Frequency 
62 
75 
31 
Community Partnerships 
Frequency 
1 83 
2 41 
3 45 
Percent 
36.9 
44.6 
18.5 
Percent 
49.1 
24.3 
26.6 
Cumulative 
Frequency 
62 
137 
168 
Cumulative 
Frequency 
83 
124 
169 
Q7 l : Computer based or printed community resource file 
Q72: 
1 
2 
3 
Frequency 
45 
68 
57 
Percent 
26.5 
40.0 
33.5 
Cooperative Education Program 
Frequency Percent 
1 61 36.6 
2 72 42.9 
3 35 20.8 
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Cumulative 
Frequency 
45 
113 
170 
Cumulative 
Frequency 
61 
133 
168 
Cumulative 
Percent 
9.5 
64.5 
100.0 
Cumulative 
Percent 
36.9 
81.5 
100.0 
Cumulative 
Percent 
49.1 
73.4 
100.0 
Cumulative 
Percent 
26.5 
66.5 
100.0 
Cumulative 
Percent 
36.3 
79.2 
100.0 
Q73: STW language in school goals & vision statements 
Q74: 
1 
2 
3 
Frequency 
35 
75 
58 
Percent 
20.8 
44.6 
34.5 
Career education or STW budget items 
Frequency Percent 
1 38 22.6 
2 70 41.7 
3 60 35.7 
Cumulative 
Frequency 
35 
110 
168 
Cumulative 
Frequency 
38 
108 
168 
Cumulative 
Percent 
20.8 
65.5 
100.0 
Cumulative 
Percent 
22.6 
64.3 
100.0 
Q75: Using Maine Guide, P.R.E.P., & Future Builders Curricula as resource guides 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 38 22.9 38 22.9 
2 52 31.3 90 54.2 
3 76 45.8 166 100.0 
Q76: Do you use an electronic bulletin board like First Class Wildcat, Me-Link, or the Major 
BBS? 
Frequency Percent Cumulative 
Frequency 
1 40 23.7 40 
2 102 60.4 142 
3 27 16.0 169 
Q77: Do you browse the Internet for classroom resources? 
1 
2 
3 
Frequency 
42 
124 
4 
Percent 
24.7 
72.9 
2.4 
Page 41 
Cumulative 
Frequency 
42 
166 
170 
Cumulative 
Percent 
23.7 
84.0 
100.0 
Cumulative 
Percent 
24.7 
97.6 
100.0 
r 
I 
Delivering School to Work Programs· Formal Articulation 
Please rate the following items on a scale of 1 to 5. 
Key: 
Q78: 
1 
2 
3 
4 
5 
= 
= 
= 
No formal policies, procedures, or expectations for programming 
Limited programming involving guidance only 
Limited programming involving teachers and guidance counselors 
Visible programming involving guidance department, classroom instruction and 
community resources 
Formal policies, procedures and expectation for programming involving all players 
Systematic exposure to careers available in the community 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 43 25.1 43 25.1 
2 32 18.7 75 43.9 
3 55 32.2 130 76.0 
4 34 19.9 171 95.9 
5 7 4.1 171 100.0 
Q79: Helping students recognize that the work tasks performed in school are the same tasks 
performed in the world of work 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 28 16.5 28 16.5 
2 13 7.6 41 24.1 
3 79 46.5 120 70.6 
4 43 25.3 163 95.9 
5 7 4.1 170 100.0 
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Q80: Understanding the relationship between educational attainment and future work 
opportunities 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 21 12.4 21 12.4 
2 12 7.1 33 19.5 
3 81 47.9 114 67.5 
4 42 24.9 156 92.3 
5 13 7.7 169 100.0 
Q8 l: Understanding the importance of economic contribution to our family, communities, state 
and nation 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 41 24.3 41 24.3 
2 19 11.2 60 35.5 
3 72 42.6 132 78.1 
4 30 17.8 162 95.9 
5 7 4.1 169 100.0 
Q82: Exposure to and valuing of all educational and training pathways 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 32 19.0 32 19.0 
2 29 17.3 61 36.3 
3 69 41.1 130 77.4 
4 32 19.0 162 96.4 
5 6 3.6 168 100.0 
Q83: The effects of gender bias and stereotyping on life/ career choices 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 35 30.7 35 20.7 
2 25 14.8 60 35.5 
3 72 42.6 132 78.1 
4 27 16.0 159 94.1 
5 10 5.9 169 100.0 
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Q84: Career education programs for parents 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 102 60.7 102 60.7 
2 29 17.3 131 78.0 
3 26 15.5 157 93.5 
4 6 3.6 163 97.0 
5 5 3.0 168 100.0 
Q85: Interest assessment to explore careers 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 23 13.7 23 13.7 
2 57 33.9 80 47.6 
3 45 26.8 125 74.4 
4 29 17.3 154 91.7 
5 14 8.3 14 8.3 
Q86: Aptitude assessment to acquire accurate data for career decision making 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 37 22.2 37 22.2 
2 57 34.1 94 56.3 
3 35 21.0 129 77.2 
4 24 14.4 153 01.6 
5 14 8.4 167 100.0 
Q87: Understanding the American free enterprise system 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 52 31.3 11 31.3 
2 11 6.6 63 38.0 
3 66 39.8 129 77.7 
4 30 18.1 159 95.8 
5 7 4.2 166 100.0 
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Q88: Awareness of economic concepts and their relationship to career decision making 
Frequency Percent Cumulative Cumulative r ] 
Frequency Percent 
. J 
1 43 25.6 43 25.6 
2 29 17.3 72 42.9 : I 3 61 36.3 133 79.2 
4 29 17.3 162 96.4 
5 6 3.6 168 100.0 
r I 
Q89: Understanding the importance of teamwork and personal relationships 
r I 
Frequency Percent Cumulative Cumulative [ l Frequency Percent 
1 18 10.7 18 10.7 
2 15 8.9 33 19.5 
r I 3 73 43.2 106 62.7 
4 47 27.8 153 90.5 
5 16 9.5 169 100.0 
r l 
Q90: Skills in job seeking and job keeping 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
L I 1 29 17.4 29 17.4 
2 26 15.6 55 32.9 
3 56 33.5 111 66.5 r I 
4 47 28.1 158 94.6 
5 9 5.4 167 100.0 
Q91: Relationship of academics to real work applications 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
. I 1 13 7.7 13 7.7 
2 13 7.7 26 15.4 
3 86 50.9 112 66.3 
4 39 23.1 151 89.3 
5 18 10.7 169 100.0 
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r Q92: Problem solving and critical thinking skills 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 13 7.7 13 7.7 
2 9 5.4 22 13.1 
3 69 41.1 91 54.2 
4 54 32.1 145 86.3 
5 23 13.7 168 100.0 
Q93: Acquisition of technical skills related to future work 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 27 16.2 27 16.2 
2 13 7.8 40 24.0 
3 72 43 .1 112 67.1 
4 41 24.6 153 91.6 
5 14 8.4 167 100.0 
Q94: Teaching the importance of finding balance among vocation, avocation, family, and lifestyle 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 41 24.6 41 24.6 
2 18 10.8 59 35.3 
3 76 45.5 135 80.8 
4 26 15.6 161 96.4 
5 6 3.6 167 100.0 
Q95 : Infusing career education concepts into traditional subject areas 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 35 21.2 35 21.2 
2 18 10.9 53 32.1 
3 79 47.9 132 80.0 
4 25 15.2 157 95.2 
5 8 4.8 165 100.0 
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Q96: Compassion and being in-service to others 
Frequency Percent Cumulative Cumulative 
, I Frequency Percent 
1 41 24.7 41 24.7 
2 27 16.3 68 41.0 
3 41 24.7 109 65.7 
4 39 23.5 148 89.2 
5 18 10.8 166 100.0 I i 
Q97: Referring out-of-school youth to career related service agencies ! I 
Frequency Percent Cumulative Cumulative 
Frequency Percent r l 
1 67 41.4 67 41.1 l J 
2 36 22.1 103 63.2 
I I 3 30 18.4 133 81.6 4 23 14.1 156 95.7 
5 7 4.3 163 100.0 
, I 
Q98: Post graduation plan for every student 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
1 63 38.2 63 38.2 . j 
2 47 28.5 110 66.7 
3 18 10.9· 128 77.6 
4 24 14.5 152 92.1 
5 13 7.9 165 100.0 
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Appendix ID 
Job Titles Indicated by Respondents 
f 
Frequency Percent Cumulative Cumulative 
Frequency Percent 
f 
Accounting 1 0.7 1 0.7 
Alternative Ed 2 1.3 3 2.0 
Art 3 2.0 6 4.0 
Asst. Principal 1 0.7 7 4.7 
Assistant Super. 3 2.0 10 6.7 
Business 12 8.1 22 14.8 
Consumer Science 5 3.4 27 18.1 
Counselor Ed. 1 0.7 28 18.8 
Counseling 7 4.7 35 23.5 
Dept. Chair 1 0.7 36 24.2 
Director 6 4.0 42 28.2 
Electricity 1 0.7 43 28.9 
Electronics 1 0.7 44 29.5 
English 12 8.1 56 37.6 
Foreign Language 3 2.0 59 39.6 
General Trades 3 2.0 62 41.6 
Headmaster 2 1.3 64 43.0 
Health 2 1.3 66 44.3 
Social Studies 7 4.7 73 49.0 
Job Specialist 2 1.3 75 50.3 
Language Arts 2 1.3 77 51.7 
Law Enforcement 1 0.7 78 52.3 
Librarian 3 2.0 81 54.4 
Machine Tool 1 0.7 82 55.0 
Mathematics 11 7.4 93 62.4 
Music 2 1.3 95 63.8 
Physical Ed. 2 1.3 97 65.1 
Physics 2 1.3 99 66.4 
Principal 24 16.1 123 82.6 
Special Ed. 6 4.0 129 86.6 
Science 9 6.0 138 92.6 
Superintendent 6 4.0 144 96.6 
Technology Ed. 5 3.4 149 100.0 
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Appendix IV 
Crosstabulation of Responses for Personal Skills, 
Knowledge and Abilities Subscales by Job Title 
Can:cr Information 
Frequency 
Percent 
Row Pct 
Column Pct 0 1 2 3 
Administrator 5 8 22 11 
N=46 2.92 4.68 12.87 6.43 
10.87 17.39 47.83 23.91 
38.46 22.86 28.21 28.95 
Guidance 3 1 7 14 
N=29 1.75 0.58 4.09 8.19 
10.34 3.45 24.14 48.28 
23.08 2.86 8.97 36.84 
Teacher 5 26 49 13 
N=96 2.92 15.20 28.65 7.60 
5.21 27.08 51.04 13.54 
38.46 74.29 62.62 34.21 
Career tlanning and Scl(-Koo:wlcdgc 
Frequency 
Percent 
Row Pct 
Column Pct 0 1 2 3 
Administrator 4 9 16 15 
N=46 2.34 5.26 9.36 8.77 
8.70 19.57 34.78 32.61 
44.44 37.50 22.22 27.78 
Guidance 1 0 5 18 
N=29 0.58 0.00 2.92 10.53 
3.45 0.00 17.24 62.07 
11.11 0.00 6.94 33.33 
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4 
0 
0.00 
0.00 
0.00 
4 
2.34 
13.79 
57.14 
3 
1.75 
3.13 
42.86 
4 
2 
1.17 
4.35 
16.67 
5 
2.92 
17.24 
6.94 
Teacher 4 15 51 21 5 
N=96 2.34 8.77 29.82 12.28 2.92 
4.17 15.63 53.13 21.88 5.21 
11 44.44 62.50 70.83 38.89 41.67 
trogram D~elopment l Frequency 
Percent I l I Row Pct 
Column Pct 0 1 2 3 4 
Administrator 3 11 20 11 1 
N=46 1.75 6.43 11.70 6.43 0.58 I l 6.52 23.91 43.48 23.91 2.17 
21.43 19.30 28.17 39.29 100.00 
Guidance 4 4 14 7 0 
N=29 2.34 2.34 8.19 4.09 0.00 
13.79 13.79 48.28 24.14 0.00 
28.57 7.02 19.72 25.00 0.00 
Teacher 7 42 37 10 0 
N=96 4.09 24.56 21 .64 5.85 0.00 
7.29 43.75 38.54 10.42 0.00 
50.00 73.68 52.11 35.71 0.00 
Commuoi~ and tareot lnYolYement 
Frequency 
Percent 
Row Pct I l Column Pct 0 1 2 3 4 
Administrator 3 6 16 19 2 
N=46 1.75 3.51 9.36 11.11 1.17 
6.52 13.04 34.78 41.30 4.35 
18.75 13.64 25.40 43.18 50.00 
Guidance 4 8 8 9 0 
N=29 2.34 4.68 4.68 5.26 0.00 
13.79 27.59 27.59 31.03 0.00 
25.00 18.18 12.70 20.45 0.00 
Teacher 9 30 39 16 2 
N=96 5.26 17.54 22.81 9.36 1.17 
9.38 31.25 40.63 16.67 2.08 
56.25 68.18 61.90 36.36 50.00 
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REPORT II 

Introduction To The Second Report 
In an earlier report of an assessment of Maine educators (Shannon, 1996) the 
findings suggested respondents were not prepared to undertake the tasks necessary for the 
successful implementation of the State's School-to-Work (STW) system. Teachers, 
administrators and school counselors formed the group surveyed for the earlier report. 
One of the recommendations of that report was to individually survey each of these three 
groups of professionals to gain a greater perspective of each's level of readiness for 
implementation of an STW system at the local level. Following that recommendation 
another survey was developed ( Appendix I) and distributed to school counselors 
throughout the state, posing the same basic questions as the earlier survey with additional 
items intended to gather information on the development of the school's life and career 
development programming. The survey instrument asked for the counselors to provide 
some basic demographic information, presented forty-two STW-related questions in a 
check-list format, and closed with ten items pertaining to the articulation of an STW 
program within the local school district. This report summarizes the outcomes of that 
survey and makes some comparisons with similar surveys conducted in the past. 
Surveys were distributed to school guidance directors for further distribution to 
the school counselors for completion. A total of fifty-one usable surveys were returned in 
time to be submitted for data entry ( compared with 29 guidance staff persons in the earlier 
survey). Appendix II offers a complete summary of responses to the survey items in table 
form. The items on the survey were collapsed to form four subcategories which will frame 
the discussion of this report. 
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Current Career Education Programming 
The first topic of discussion is the perception of the respondents with regard to 
their school's current level of involvement with career education programming. Eleven 
survey items formed this category as indicated in Table 1. These eleven items represent 
activities that will be present in each school district in the State once the STW system is 
fully implemented. 
On each of the eleven items if the respondent indicated "Yes" to an item then one point 
was attributed to the tally for a possible range of scores from O to 11 (This scoring 
paradigm was employed in the development of the remaining three categories so no 
further discussion will be offered as to the derivation of category tallies.). The higher the 
score the greater the extensity of current career education programming at a school. From 
Table 1. 
Current Career Education Programming 
Items 3, 4, 5, 6, 8, 16, 17, 20, 25, 34, 36 
----------------------------------------------------
Category Cumulative Cumulative 
Tally Frequency Percent Frequency Percent 
0 0 0.0% 0 0.0% 
1 0 0.0% 0 0.0% 
2 3 5.9% 3 5.9% 
3 2 3.9% 5 9.8% 
4 6 11.8% 11 21.6% 
5 8 15.7% 19 37.3% 
6 8 15.7% 27 52.9% 
7 11 21.6% 38 74.5% 
8 6 11.8% 44 86.3% 
9 6 11.8% 50 98.0% 
10 1 2.0% 51 100.0% 
11 0 100.0% 
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the table it can be determined that a little over half of the respondents (52.9%) received a 
tally of 6 or less, indicating that their schools are only offering about half of the career 
education activities in their current program. This also indicates that about half of the 
respondents are working in school settings offering more than half of the activities, while 
it appears that there is no setting where all activities are offered. 
Programs Coordinated or Delivered by Outside Agencies 
As defined by the Office of School-To-Work Programs of the Maine State 
Department of Education, a fully-functioning STW program will be highly involved with 
agencies and programs that exist outside of the school. If a school or school district has 
been employing well-established working relationships with outside resources, especially 
those listed on the survey, these existing relationships will foster future success. 
Category 
Tally 
0 
1 
2 
3 
4 
Table 2. 
Programs Coordinated or Delivered by Outside Agencies 
Items 12, 13, 14, 15 
----------------------------------------------------
Cumulative 
Frequency Percent Frequency 
4 7.8% 4 
15 29.4% 19 
18 35.3% 37 
11 21.6% 48 
3 5.9% 51 
Cumulative 
Percent 
7.8% 
37.3% 
72.5% 
94.1% 
100.0% 
As indicated in Table 2, four items on the survey sought information on current 
involvement with outside agencies. Using the abovementioned tallying process, scores 
were developed for each respondent that had a possible range of between O and 4. 
Perhaps this is the most heartening of the findings on the three categories developed from 
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the first section of the survey. More than two-thirds of the respondents indicated their 
schools were involved with external resources. 
Organizational Capacity to Deliver Career Education Programming 
The school counselors were asked if their school has developed and or 
implemented policy and procedures that would contribute to a successful STW program. 
Nine survey items comprised this category, as presented in Table 3 below. The scoring 
system was the same as described in developing Table 1. 
Table 3. 
Organizational Capacity to Deliver Career Education Programming 
Items 26, 27, 28, 29, 30, 31, 35, 38, 39 
----------------------------------------------------
Category Cumulative Cumulative 
Tally Frequency Percent Frequency Percent 
0 14 27.5% 14 27.5% 
1 11 21.6% 25 49.0% 
2 11 21.6% 36 70.6% 
3 7 13.7% 43 84.3% 
4 3 5.9% 46 90.2% 
5 2 3.9% 48 94.1% 
6 2 3.9% 50 98.0% 
7 1 2.0% 51 100.0% 
8 0 0.0% 51 100.0% 
9 0 0.0% 51 100.0% 
The findings offered in Table 3 would support a claim that little has been done at 
the district level to develop and implement career education policy that would facilitate 
STW implementation. The largest group of respondents are the 27.5% who did not 
respond to the item! But even when those persons are not counted in the cumulative 
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percent, more than half of those who did respond obtained a tally of three or less. Either 
this is an indication of policy development and/ or implementation or the school counselors 
are not fully informed as to school district policy and planning. 
Formal Articulation of School-to-Work Programs 
Ten items on the survey were included to assess the amount of formal articulation 
of STW programming and the breadth of involvement of the district personnel. The 
response options for these ten items were: 
0 = No response 
I = No formal policies, procedures or expectations for programming 
2 = Limited programming involving guidance only 
3 = Limited programming involving teachers and guidance 
counselors 
4 = Visible programming involving guidance department, classroom 
instruction and community resources 
5 = Formal policies, procedures and expectation for programming 
involving all players 
Responses to each of the ten items of this scale may be found in Appendix ill. For 
discussion purposes the ten items were collapsed to form an indication of the level to 
which the school's career education program has evolved. Due to the hierarchical nature 
of the response options a value was assigned to each response option. No response was 
given a value of 0, a response of one was given a value of 1, and so on with a response of 
5 assigned a value of five. This would present a possible score range of O to 50. 
As can be determined from Table 4, the scores present a considerable range with a 
rather flat distribution. This flat distribution is more apparent upon review of Chart I . 
Pages 
Table 4. 
Evolvement of School's Career Education Policy. 
----------------------------------------------------
Cumulative Cumulative 
Score Frequency Percent Frequency Percent 
9 1 2.0% 1 2.0% 
11 1 2.0% 2 3.9% 
12 3 5.9% 5 9.8% 
13 3 5.9% 8 15.7% 
14 5 9.8% 13 25.5% 
15 2 3.9% 15 29.4% 
16 1 2.0% 16 31.4% 
17 2 3.9% 18 35.3% 
18 3 5.9% 21 41.2% 
19 3 5.9% 24 47.1% 
20 1 2.0% 25 49.0% 
21 1 2.0% 26 51.0% 
22 7 13.7% 33 64.7% 
23 2 3.9% 35 68.6% 
24 2 3.9% 37 72.5% 
25 3 5.9% 40 78.4% 
26 3 5.9% 43 84.3% 
27 2 3.9% 45 88.2% 
29 1 2.0% 46 90.2% 
30 2 3.9% 48 94.1% 
32 2 3.9% 50 98.0% 
36 1 2.0% 51 100.0% 
There appears to be no consistency among the scores obtained by the counselors nor does 
there seem to be any trends. Perhaps this is an indication that each of the career education 
programs have developed, or not, without the consistent utilization of existing models of 
such programming. 
Such were the findings with regard to the growth of a school's career education 
policy that results from an earlier survey were consulted. In 1987 the Maine Occupational 
Information Coordinating Committee (MOICC), in cooperation with the Maine Career 
Education Council (MCEC) surveyed 161 school counselors across the state. Many of the 
items were worded the same and a side-by-side comparison is made in Table 5. On the 
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surveys counselors were asked to indicate if a career education activity was a part of the 
guidance program. 
Chart 1. 
Evolvement of School's Career Education Policy. 
14.0% 
120% 
10.0% 
8.00/c, 
6.00/c, 
4.00/c, 
0.00/c, - '-t- --t- -t- '-t- -t- -t- '-t- '-t- -I 
9 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 29 30 32 36 
From a review of Table 5 it is apparent that much change has taken place in the 
numbers of schools offering various career education learning activities. Two items have 
shown a decline, bolded on the chart, while most of the others indicate some significant 
growth. 
This information, together with observations of Table 4 and Chart 1 would be 
supportive of a claim that while career education programs are on the move in the State of 
Maine they may be less purposeful and a bit more haphazard than would be wished. 
Perhaps now would be the time to consult old standards and guidelines, assess current 
Page 7 
Table 5. 
Career Education Practices in Schools: Comparison 
Of 1995 Survey Items with Similar Items from 1987 
--------------------------------
Career Exploration , I 
1987 Result 1995 Result Change 
89.4% 74.5% -14.9% 
Community Resource File 
t I 1987 Result 1995 Result Change 
17.9% 25.5% 7.6% 
Job Placement Services 
1987 Result 1995 Result Change 
41.1% 9.8% -31.3% 
Career Education Curriculum 
1987 Result 1995 Result Change [ l 29.1% 60.8% 31.7% 
Parent Involvement 
1987 Result 1995 Result Change r I 9.3% 96.4% 87.1% 
Annual Career Fair 
1987 Result 1995 Result Change 
45.7% 47.1% 1.4% 
Job Shadowing 
1987 Result 1995 Result Change 
59.6% 88.2% 28.6% 
Career Speaker Program 
1987 Result 1995 Result Change 
56.3% 66.7% 10.4% 
Career Mentoring Program 
1987 Result 1995 Result Change 
5.3% 23.5% 18.2% 
Career Resource Center 
1987 Result 1995 Result Change 
43.7% 47.1% 3.4% 
Peer Advisor Program 
1987 Result 1995 Result Change 
9.3% 54.9% 45.6% 
Page 8 
r 
practice, and consult with administration and school boards to redefine the role and 
function of the guidance department and explain its position in the upcoming 
implementation of the STW system. 
Closing 
Recommendations similar to those of the initial report could be made from a 
review of the findings herein. In the four areas of assessment the school counselors 
present learning and development needs that if left unaddressed may affect the 
implementation of the STW system throughout the state. Hopefully the Office of School-
to-Work Programs will take these and the prior findings and employ them in the 
development of pre-implementation staff development and training. 
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APPENDIX I 
Copy of Counselor Survey Instrument 
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Delivering School to Work Programs: What I Value? Who will Deliver? 
School: -------------------- Telephone: ---------
DIRECTIONS: In the response columns to the right of each item, rate your value for each item, with 1 being of little 
value and 5 being of great value. In the next column, place the grade level group wherein you feel the learning activity 
would be most appropriate. KEY: Grades (K - 3), (4-5), (6-8), (9-10), & (11-12) 
ITEM 
1. Systematic exposure to careers available in community 
2. Helping students recognize that the work tasks performed in 
school are the same tasks performed in the world of work 
3. Understand the relationship between education & future work. 
4. Understanding the importance of economic contribution to our 
family, communities, state and nation. 
5. Exposure to and valuing of all educational and training pathways 
that lead to productive employment. 
6. The effects of gender bias and stereotyping on life/career choices. 
7. Career Education Programs for Parents. 
8. Interest Assessment to explore careers 
9. Aptitude Assessment to acquire accurate data for career 
decision making purposes. 
10. Understanding the American free enterprise system. 
11. Awareness of economic concepts and their relationship to 
career decision making. 
12. Understanding the importance of teamwork and personal 
relationships in the workplace. 
13. Skills in job seeking and job keeping 
14. Relationship of academics to real work experiences. 
15. Problem Solving and Critical Thinking Skills 
16. Acquisition of technical skills 
17. Finding balance among vocation, avocation, and lifestyle. 
18. Balancing the Needs of Work and Family 
19. Compassion and being in service to others. 
20. Skills in possibility thinking 
Value Grade 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
I 2 3 4 5 
---
1 2 3 4 5 
1 2 3 4 5 
---
1 2 3 4 5 
---
1 2 3 4 5 
---
I 2 3 4 5 
1 2 3 4 5 
---
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
Please return to Stephen Thompson, MOICC, 71 Statehouse Station, Augusta, ME -4333-0071 
Career Education Program Characteristics: Please complete side two! 
Name of Counselor: 
Name of School: 
# of Counselors: ___ Grade Level: ___ Telephone: ______ _ 
County: _________ School-to-Work Region: -------
Does your school off er special career (STW) related programs/activities such as •.. 
(Please check) 
I. K - 6 career awareness programming 
2. Middle school career exploration programming 
3. Career portfolio process 
4. Gender equity & career planning programming 
5. Self-esteem, aspirations & goal setting 
6. School & community based programming for at-risk youth 
7. Job shadowing 
8. Career speaker program 
9. Career fair 
10. Mentor program 
11. Peer facilitation program 
12. TechPrep programming 
13. Pre-Apprenticeship programming 
14. Jobs for Maine Graduates programming 
15. Maine Youth Apprenticeship programming (now Maine Career Advantage) 
16. Family and life skills programming 
17. Pre-Employment competency training 
18. Individual education plans for all students 
19. Job placement for graduates 
20. Career education in academic subject areas 
21. Community-Based Learning Opportunities 
22. Work-Based Learning 
23. Applied academic learning experiences 
24. Interest assessment & vocational aptitude assessment 
25. Researching career & occupational information using computers 
26. Formal plan addressing School-to-Work activities 
27. Board policy in writing on School-to-Work programs 
28. STW language within school's mission statement 
29. Formal evaluation procedures for career education classroom infusion 
30. Staff person responsible for career education 
31. Formal agreements with nonschool agencies serving at-risk youth 
32. On-going staff development activities 
33 . Professional Resource Center with STW materials 
34. Student focused Career & Education Resource Center 
3 5. Community Partnerships focusing on school-to-Work 
36. Computer based or printed community resource file 
Yes No Don't 
Know 
I l 
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(Please check) 
3 7. Cooperative Education Program 
38. STW language in school goals & vision statements 
39. Career education or STW budget items 
40. Using Maine Guide, P.R.E.P., & Future Builders 
Curricula as resource guides 
41. Do you use an electronic bulletin board system like First Class 
Wildcat, Me-Link, Saturn,or the Major BBS? 
42. Do you browse the Internet for classroom resources? 
Yes No Don't 
Know 
Delivering School to Work Programs: Formal Articulation 
Dm.ECTIONS: Please rate the following items on a scale of 1 to 5 by circling your response. 
I = No formal policies, procedures or expectations for programming 
2 = Limited programing involving guidance only 
3 = Limited programing involving teachers and guidance counselors 
4 = Visible programing involving guidance department, classroom instruction and community resources 
5 = Formal policies, procedures and expectation for programming involving all players 
ITEM 
1. Exposure to and valuing of all School-to-Work educational and training pathways 
that lead to productive employment 
2. The effects of gender bias and stereotyping on life/career choices 
3. Career education programs for parents 
4. Interest and aptitude assessment for educational and career planning 
5. Awareness of economic concepts and their relationship to career decision making 
6. Skills in job seeking and job keeping including teamwork & relationship skills 
7. Relationship of academics to real work applications 
8. Acquisition of technical skills related to future work 
9. Teaching achieving balance in vocation, avocation, family and lifestyle pursuits 
10. Infusing career education concepts into traditional subject areas 
Your Rating 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
I 2 3 4 5 
1 2 3 4 5 
I 2 3 4 5 
I 2 3 4 5 
1 2 3 4 5 
I 2 3 4 5 
1 2 3 4 5 
Please identify educators and other professionals you feel are skilled and knowledgeable in the areas 
of career development, career guidance, career education, and career information delivery. 
NAME TELEPHONE E-MAIL 
Please mail to MOICC, 71 Statehouse Station, Augusta, l\1E 04333-0071 by 12/22/95. For information 
call Stephen Thompson at 207-624-6200. 
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APPENDIX II 
Responses to 42 School-to-Work Survey Items 
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1. K-6 career awareness programming 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 22 43.1% 23 45.1% 
No 13 25.5% 36 70.6% 
Don't Know 15 29.4% 51 100.0% 
2. Middle school career exploration programming 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 38 74.5% 39 76.5% 
No 8 15.7% 47 92.2% 
Don't Know 4 7.8% 51 100.0% 
3. Career portfolio process 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 18 35.3% 19 37.3% 
No 30 58.8% 49 96.1% 
Don't Know 2 3.9% 51 100.0% 
4. Gender equity & career planning programming 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 3 5.9% 3 5.9% 
Yes 27 52.9% 30 58.8% 
No 18 35.3% 48 94.1% 
Don't Know 3 5.9% 51 100.0% 
5. Self-esteem, aspirations & goal setting 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 37 72.5% 39 76.5% 
No 9 17.6% 48 94.1% 
Don't Know 3 5.9% 51 100.0% 
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6. School & community based programming for at-risk youth. 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 27 52.9% 28 54.9% 
No 22 43 .1% 50 98.0% 
. l Don't Know 1 2.0% 51 100.0% 
7. Job shadowing ; l Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 0 0.0% 0 0.0% 
Yes 45 88.2% 45 88.2% 
No 4 7.8% 49 96.1% 
Don't Know 2 3.9% 51 100.0% 
8. Career speaker program [ l Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 34 66.7% 35 68.6% 
No 15 29.4% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
9. Career fair 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 24 47.1% 26 51.0% [ I No 25 49.0% 51 100.0% 
Don't Know 0 0.0% 51 100.0% 
10. Mentor program 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 5 9.8% 5 9.8% 
Yes 12 23.5% 17 33.3% 
No 32 62.7% 49 96.1% 
Don't Know 2 3.9% 51 100.0% 
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11. Peer facilitation program 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 28 54.9% 30 58.8% 
No 20 39.2% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
12. TechPrep programming 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 0 0.0% 0 0.0% 
Yes 35 68.6% 35 68.6% 
No 16 31.4% 51 100.0% 
Don't Know 0 
13. Pre-Apprenticeship programming 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 16 31.4% 17 33.3% 
No 33 64.7% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
14. Jobs for Maine Graduates programming 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 3 5.9% 3 5.9% 
Yes 15 29.4% 18 35.3% 
No 32 62.7% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
15. Maine Youth Apprenticeship Programming (now Maine Career Advantage) 
Response 
No Response 
Yes 
No 
Don't Know 
Frequency 
1 
37 
13 
0 
Percent 
2.0% 
72.5% 
25.5% 
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Cumulative Cumulative 
Frequency Percent 
1 2.0% 
38 74.5% 
51 100.0% 
16. Family and life skills programming 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
r I No Response 0 0.0% 0 0.0% 
Yes 33 64.7% 33 64.7% 
No 17 33.3% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
17. Pre-Employment competence training 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 9 17.6% 11 21.6% 
No 37 72.5% 48 94.1% 
Don't Know 3 5.9% 51 100.0% 
I J 
18. Individual education plans for all students I l Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% I; Yes 12 23.5% 14 27.5% 
No 37 72.5% 51 100.0% 
Don't Know 0 
19. Job placement for graduates 
Cumulative Cumulative 
l I Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 5 9.8% 7 13.7% , I 
No 44 86.3% 51 100.0% 
Don't Know 0 
20. Career education in academic subject areas 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 0 0.0% 0 0.0% 
Yes 31 60.8% 31 60.8% 
No 17 33.3% 48 94.1% 
Don't Know 3 5.9% 51 100.0% 
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21. Community-Based Learning opportunities 
Cumulative Cumulative 
r 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 23 45.1% 24 47.1% 
No 26 51.0% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
22. Work-Based Learning 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 27 52.9% 28 54.9% 
No 21 41.2% 49 96.1% 
Don't Know 2 3.9% 51 100.0% 
23. Applied academic learning experiences 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 31 60.8% 32 62.7% 
No 17 33.3% 49 96.1% 
Don't Know 2 3.9% 51 100.0% 
24. Interest assessment & vocational aptitude testing 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 0 0.0% 0 0.0% 
Yes 46 90.2% 46 90.2% 
No 5 9.8% 51 100.0% 
Don't Know 0 
25. Researching career & occupational information using computers 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 48 94.1% 49 96.1% 
No 2 3.9% 51 100.0% 
Don't Know 0 
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26. Formal plan addressing School-to-Work activities 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 10 19.6% 12 23.5% 
No 39 76.5% 51 100.0% 1 
Don't Know 0 
27. Board policy in writing on School-to-Work programs I : Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 2 3.9% 4 7.8% 
No 38 74.5% 42 82.4% 
Don't Know 9 17.6% 51 100.0% ; 1 
L J 
28. STW language within school's mission statement 
I I Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
r l Yes 8 15.7% 10 19.6% 
No 31 60.8% 41 80.4% 
Don't Know 10 19.6% 51 100.0% 
29. Formal evaluation procedures for career education classroom infusion 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 3 5.9% 5 9.8% 
No 43 84.3% 48 94.1% 
Don't Know 3 5.9% 51 100.0% 
30. Staff person responsible for career education 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 20 39.2% 21 41.2% 
No 30 58.8% 51 100.0% 
Don't Know 0 
Page 18 
r 
r 31. Formal agreements with nonschool agencies serving at-risk youth 
Cumulative Cumulative 
f 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 12 23 .5% 14 27.5% 
No 34 66.7% 48 94.1% 
Don't Know 3 5.9% 51 100.0% 
32. On-going staff development activities 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 35 68.6% 36 70.6% 
No 14 27.5% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
33. Professional Resource Center with STW materials 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 6 11.8% 8 15.7% 
No 42 82.4% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
34. Student focused Career & Education Resource Center 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 3 5.9% 3 5.9% 
Yes 24 47.1% 27 52.9% 
No 24 47.1% 51 100.0% 
Don't Know 0 
35. Community Partnerships focusing on School-to-Work 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 16 31.4% 17 33.3% 
No 31 60.8% 48 94.1% 
Don't Know 3 5.9% 51 100.0% 
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36. Computer based or printed community resource file 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent I l No Response 0 0.0% 0 0.0% 
Yes 13 25.5% 13 25.5% 
No 37 72.5% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
37. Cooperative Education Program I 1 Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% ( 1 Yes 20 39.2% 22 43.1% 
No 28 54.9% 50 98.0% 
r 1 Don't Know 1 2.0% 51 100.0% 
I l 
38. STW language in school goals & vision statements 
I I Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 3 5.9% 3 5.9% 
Yes 6 11.8% 9 17.6% 
No 32 62.7% 41 80.4% 
Don't Know 10 19.6% 51 100.0% 
39. Career education or STW budget items 
Cumulative Cumulative ( I Response Frequency Percent Frequency Percent 
No Response 3 5.9% 3 5.9% 
Yes 18 35.3% 21 41.2% I I No 28 54.9% 49 96.1% 
Don't Know 2 3.9% 51 100.0% 
40. Using Maine Guide, P.R.E.P., & Future Builders Curricula as resource 
guides 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 3 5.9% 3 5.9% 
Yes 29 56.9% 32 62.7% 
No 19 37.3% 51 100.0% 
Don't Know 0 
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41. Do you use an electronic bulletin board system like First Class, Wildcat, Me-
Link, Saturn, or the Major BBS? 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 2 3.9% 2 3.9% 
Yes 10 19.6% 12 23.5% 
No 38 74.5% 50 98.0% 
Don't Know 1 2.0% 51 100.0% 
42. Do you browse the Internet for classroom resources 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
No Response 1 2.0% 1 2.0% 
Yes 13 25.5% 14 27.5% 
No 37 72.5% 51 100.0% 
Don't Know 0 
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Formal Articulation of School-to-Work Programs 
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r Response options for Section II of the survey: 
1. 
0 = No response 
1 = No formal policies, procedures or expectations for programming 
2 = Limited programming involving guidance only 
3 = Limited programming involving teachers and guidance 
counselors 
4 = Visible programming involving guidance department, classroom 
instruction and community resources 
5 = Formal policies, procedures and expectation for programming 
involving all players 
Exposure to and valuing of all School-to-Work educational and training 
pathways that lead to productive employment 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
0 1 2.0% 1 2.0% 
1 14 27.5% 15 29.4% 
2 16 31.4% 31 60.8% 
3 18 35.3% 49 96.1% 
4 2 3.9% 51 100.0% 
5 0 
2. The effects of gender bias and stereotype on life/career 
choices Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
0 1 2.0% 1 2.0% 
1 15 29.4% 16 31.4% 
2 10 19.6% 26 51.0% 
3 21 41.2% 47 92.2% 
4 4 7.8% 51 100.0% 
5 0 
3. Career education programs for parents 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
0 2 3.9% 2 3.9% 
1 31 60.8% 33 64.7% 
2 13 25.5% 46 90.2% 
3 4 7.8% 50 98.0% 
4 0 0.0% 50 98.0% 
5 1 2.0% 51 100.0% 
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4. Interest and aptitude assessment for educational and career planning 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
0 0 0.0% 0 0.0% 
1 2 3.9% 2 3.9% ( 1 2 25 49.0% 27 52.9% 
3 13 25.5% 40 78.4% 
4 5 9.8% 45 88.2% [ 1 5 6 11.8% 51 100.0% 
5. Awareness of economic concepts and their relationship to career decision [ ! 
making 
Cumulative Cumulative [ : Response Frequency Percent Frequency Percent 
0 0 0.0% 0 0.0% 
1 17 33.3% 17 33.3% 
I I 2 16 31.4% 33 64.7% 
3 14 27.5% 47 92.2% 
4 4 7.8% 51 100.0% 
r I 5 0 0.0% 51 100.0% 
6. Skills in job seeking and job keeping including teamwork & relationship 
skills 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
0 0 0.0% 0 0.0% 
1 9 17.6% 9 17.6% 
2 8 15.7% 17 33.3% l I 3 22 43.1% 39 76.5% 
4 12 23.5% 51 100.0% 
5 0 0.0% 51 100.0% 
7. Relationship of academics to real work applications 
Cumulative Cumulative 
Response Frequency Percent Frequency Percent 
0 0 0.0% 0 0.0% 
1 12 23.5% 12 23.5% 
2 3 5.9% 15 29.4% 
3 25 49.0% 40 78.4% 
4 10 19.6% 50 98.0% 
5 1 2.0% 51 100.0% 
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8. Acquisition of technical skills related to future work 
Cumulative 
Response Frequency Percent Frequency 
0 0 0.0% 0 
1 11 21.6% 11 
2 7 13.7% 18 
3 19 37.3% 37 
4 12 23.5% 49 
5 2 3.9% 51 
9. Teaching achieving balance in vocation, avocation, family and lifestyle 
pursuits 
Cumulative 
Response Frequency Percent Frequency 
0 0 0.0% 0 
1 20 39.2% 20 
2 10 19.6% 30 
3 18 35.3% 48 
4 3 5.9% 51 
5 0 0.0% 51 
10. Infusing career education concepts into traditional subject are~s 
Cumulative 
Response Frequency Percent Frequency 
0 2 3.9% 2 
1 18 35.3% 20 
2 3 5.9% 23 
3 22 43.1% 45 
4 6 11.8% 51 
5 0 0.0% 51 
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Cumulative 
Percent 
0.0% 
21.6% 
35.3% 
72.5% 
96.1% 
100.0% 
Cumulative 
Percent 
0.0% 
39.2% 
58.8% 
94.1% 
100.0% 
100.0% 
Cumulative 
Percent 
3.9% 
39.2% 
45.1% 
88.2% 
100.0% 
100.0% 
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